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How to Use This Product
With its authentically re-created primary source documents, captivating 

photographs, and easy-to-follow lessons, the Primary Sources series allows teachers 
and students to expand their study of history beyond the textbook and classroom.  The 
resources included in this series assist busy teachers in presenting innovative primary 
source lessons that meet the National Council for the Social Studies (2010) standards 
and the C3 Framework.

The contents of this kit provide teachers with all they need to accomplish the lessons 
without additional research or planning.  Teachers have print and digital photographs 
and documents at their fingertips and do not need to rush to find such resources.  
Activities are varied, interesting, challenging, and engaging.

By participating in the lessons provided in this kit, students will do the following:

■■ articulate their observations

■■ analyze what they see

■■ improve their vocabularies

■■ build literacy skills

■■ strengthen critical-thinking skills

■■ be prompted by visual clues

■■ compare their assumptions against those of others

■■ expand their appreciation for other time periods

By presenting the lessons in this book, teachers will do the following:

■■ improve students’ test scores and test‑taking skills

■■ meet curriculum standards

■■ create a learning environment that extends beyond the classroom

■■ encourage students to take active roles in their learning

■■ develop critical-thinking skills in students
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How to Use This Product (cont.)

Teacher’s Guide
The Teacher’s Guide includes the following:

■■ introductory lesson

■■ 8 photograph card 
lessons

■■ 8 primary source 
lessons

■■ learning outcomes 

■■ materials lists

■■ discussion questions

■■ extension activities

■■ historical background 
information

■■ reproducible student 
activity sheets

■■ document-based 
assessments 

■■ culminating activities

■■ student glossary

■■ suggested literature 
and websites

Photograph Cards
The photograph cards provide captivating images 

along with background information and activities for 
teacher and student use.  The lesson plans do not refer 
to each of the sections on the backs of the photograph 
cards.  Teachers can use these activities in ways that best 
suit their classroom needs (group work, individual work, 
learning center, etc.).  Each photograph card includes: 
a primary source image with historical background 
information; Bloom’s taxonomy questions or activities; 
historical writing prompts (fiction and nonfiction); 
and a history challenge featuring an engaging and 
challenging activity.

Primary Source Documents
Facsimiles of primary source documents are provided 

in both authentic-looking print formats and in digital 
formats within the Digital Resources.  The documents 
come in varying sizes.

Source: Yury Dmitrienko / Shutterstock, Inc.

The Temple of All Religions
Historical Background Information
The Temple of All Religions is in Kazan, Russia.  Artist Ildar Khanov began construction 
in 1992.  His goal was to honor the major religions in the world.  It has crosses to represent 
Christianity and crescents for Islam.  Chinese domes are also present as well as the Star of 
David for Judaism.  The building is not used as a place of worship.  Instead, it is a cultural 
center.  Khanov wanted to bring people together and celebrate many religious traditions.

Analyzing History

Remembering
What is this building used for?

Understanding
In what ways does the Temple of All 
Religions honor different religions?  
Why is that important?

Applying
If you had to rename this cultural 
center, what would be a fitting name?  
Explain your reasoning.

Analyzing
What conclusions can you draw about 
the artist who built the Temple of 
All Religions?

Evaluating
Why do you think Khanov thought this 
project was worth the time and money 
to create?  Explain your answer.

Creating
Create a travel brochure for the Temple 
of All Religions.  Include details that 
explain its purpose, interesting facts, 
and why people should come see it.

Historical Writing

Fiction
If you could spend a night in this 
cultural center, what do you think it 
would it be like?  Give an hour-by-hour 
account of what you would do here and 
the things you would see.

Nonfiction
Select one religion that is represented 
in the temple.  Find out more about it, 
and then write a summary explaining it 
to people who may not be familiar with 
that religion.

History Challenge
Find out more about how Khanov 
was inspired to create the Temple of 
All Religions and his vision for it as a 
cultural center.
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THE DECISION OF A LIFETIME.
WHAT THE INDEPENDENT EXPERTS SAY.

Over 3 million British jobs are linked to our trade with the EU.

Independent research from economists and the National Institute of Economic and Social Research 
has shown that over 3 million British jobs are linked to trade with the EU.  If EU countries are buying 
less of our goods and services, UK jobs are put at risk.

Britain’s biggest trade unions, representing over four million working people, believe Britain is better 
o�  in Europe.

Almost half of out exports go to EU countries, that’s worth
over £220 billion a year to the UK economy.

O�  cial � gures from the O�  ce of National Statistics show that UK companies export more goods 
and services to EU countries than to any other part of the world.  Almost half of our exports go to 
EU countries – worth over £220 billion a year to the UK economy.  This is a huge � gure compared to 
British exports to China, worth £16 billion a year, and exports to the USA, worth £95 billion.

British households would be worse o�  by around £4,300 a year
if we left the EU.

Paul Johnson, the Head of the independent Institute for Fiscal Studies, has said “we can put quite a 
lot of store by the idea that leaving would be bad for the British economy and households.”

Mark Carney, the Governor of the Bank of England, has warned that in the event of leaving the EU 
“growth will be materially slower” and could possibly lead to a recession meaning fewer jobs, lower 
wages, and businesses going bust.

Simon Stevens, the Chief Executive of the NHS, warned that leaving the EU could cause damage to 
our economy and hit investment in the NHS, he warned that “when the British economy sneezes the 
NHS catches a cold.”

Being in the EU gives working people vital protections.

Britain’s EU membership gives every citizen certain basic and fundamental rights – such as paid 
holiday, maternity and paternity leave, protection for agency workers and health and safety in the 
workplace which can’t be withdrawn.  If Britain left the EU our citizens would have no protection if, 
for example, a Tory government in the future wanted to change or remove rights secured as part of 
our EU membership.
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How to Use This Product (cont.)

Lesson Plans
Each lesson plan includes discussion questions and an 

engaging activity to help students analyze the primary 
source.  Historical background information is included 
for each topic.  The Student Glossary on pages 124–125 
has supporting definitions for words in the texts and 
should be shared with students as necessary.  The 
concluding activity for each lesson is a document-based 
assessment.  This one-page assessment allows students 
to further practice primary source analysis.

Culminating Activities
Culminating activities are provided to help students 

synthesize the information they have learned throughout 
this unit of study.  First, students will complete a 
document-based question task (DBQ).  A DBQ is a special 
type of essay question.  Documents are provided for 
students to analyze and use to support their responses 
to the question or prompt.  When writing a response to a 
DBQ, students use general information they have learned 
along with specific evidence from the documents.  
The purpose of a DBQ is to help students think like 
historians.  Analyzing and using primary sources is an 
effective way to practice this skill.

DBQs also help students improve their writing skills.  
Students have to write strong theses, use evidence to 
support arguments, and make connections between 
different pieces of evidence.  They will also be better able 
to analyze the author’s purpose, point of view, and bias.

Finally, students will complete a culminating group 
activity.  This fun activity allows students to draw upon 
what they have learned throughout the unit of study.

Digital Resources
The Digital Resources include: digital copies of the 

photographs and primary source documents; additional 
primary sources to support and enrich the lessons; 
student reproducibles; analysis activity sheets discussed 
on pages 10–20; and a detailed listing of the original 
locations of all primary sources in the collection.  See 
page 128 for more information. 

PHO
TOGRAPH CARD ACTIVITIES

Disaster at Chernobyl

The Environment in Europe
Learning Outcomes

 ■ Students will understand 
environmental issues in Europe, 
including air pollution, acid rain, and 
the explosion at Chernobyl 

 ■ Students will identify environmental 
issues in their community and 
brainstorm possible solutions 

Materials
 ■ copies of both sides of the Disaster 
at Chernobyl photograph card 
(card02 pdf)

 ■ copies of the historical 
background information (page 41; 
background02 pdf)

 ■ copies of the document-based 
assessment, Nuclear Power in Europe 
(page 42; dba02 pdf)

 ■ magnifying lenses

Discussion Questions
 ■ What did you see in your part of the 
picture?  How does that contribute to 
the complete picture?

 ■ What may have happened here?  For 
what reasons do you think that?

 ■ Which clues tell you that this was a 
community of people?

Using the Primary Source
1. Copy the photograph and cut it into 

quarters   Place students into four 
groups, and give each group one 
quarter of the picture   Distribute 
magnifying lenses so students can 
study their parts of the picture in 
detail   Tell students to look for details 
in the picture and discuss what they 
see   Then, have each group explain 
what they see in the picture 

2. Display the entire photograph for the 
class   Ask the discussion questions, 
and have students discuss their 
answers in their groups 

3. Read the historical background 
information (page 41) as a 
class   Discuss how acid rain and 
pollution could affect countries and 
communities 

4. Have students work in groups to 
brainstorm environmental issues in 
your community   Have them work 
together to list possible solutions to 
these issues   Ask groups to share their 
ideas with the class 

5. Assign students some of the activities 
on the back of the photograph card 

Disaster at Chernobyl
Historical Background Information
The explosion at a nuclear power plant in Chernobyl, Ukraine, is one example of what 
can take place when countries don’t work together to ensure safety.  At that time, the 
Cold War divided the world.  As part of an arms buildup, the Soviets built a nuclear plant.  
No one knew that it had a faulty design.  The plant operators also made mistakes that 
caused the explosion.  The radiation cloud affected not only the city of Chernobyl but also 
other countries nearby.  Today, people in countries around the world work together to 
try to prevent such disasters.  They know that a disaster in one country can affect other 
countries as well.

Analyzing History

Remembering
Why is this city empty?

Understanding
What caused the explosion?

Applying
If you could ask three questions to 
people who lived in Chernobyl in 1986, 
what would you ask them?

Analyzing
In what ways does Chernobyl remind 
people that one country’s decisions and 
actions can affect other countries?

Evaluating
The government has turned Chernobyl 
into a tourist destination.  Do you think 
that this is the right thing to do?  Why or 
why not?

Creating
If you were in charge of promoting 
Chernobyl as a tourist destination, 
how would you advertise it?  Make a 
poster that shows your viewpoint as 
an advertiser.

Historical Writing

Fiction
Imagine you were on the Ferris wheel 
when the nuclear power plant exploded.  
What would you do, and how would you 
escape the danger?  Write a short story 
about the experience. 

Nonfiction
Based on what you learned about 
Chernobyl, write an opinion piece for 
a local newspaper.  Your opinion piece 
should persuade people from around 
the world to work together to prevent 
disasters. 

History Challenge
Find out who the leader of the Soviet 
Union was when the power plant at 
Chernobyl exploded.  What did he say 
about the effects of this explosion on the 
fall of the Soviet Union?
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Applying
If you could ask three questions to 
people who lived in Chernobyl in 1986, 
what would you ask them?

Analyzing
In what ways does Chernobyl remind 
people that one country’s decisions and 
actions can affect other countries?

Evaluating
The government has turned Chernobyl 
into a tourist destination.  Do you think 
that this is the right thing to do?  Why or 
why not?

Creating
If you were in charge of promoting 
Chernobyl as a tourist destination, 
how would you advertise it?  Make a 
poster that shows your viewpoint as 
an advertiser.

Nonfiction
Based on what you learned about 
Chernobyl, write an opinion piece for 
a local newspaper.  Your opinion piece 
should persuade people from around 
the world to work together to prevent 
disasters. 

History Challenge
Find out who the leader of the Soviet 
Union was when the power plant at 
Chernobyl exploded.  What did he say 
about the effects of this explosion on the 
fall of the Soviet Union?
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Source: Milosz Maslanka/Shutterstock, Inc.
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Document 1: Letter from Columbus
In the island, which I have said before was called Hispana, there are very lofty and beautiful 

mountains, great farms, groves and fields, most fertile both for cultivation and for pasturage, 
and well adapted for constructing buildings   The convenience of the harbors in this island, and 
the excellence of the rivers, in volume and salubrity, surpass human belief, unless on should 
see them… 

[The inhabitants] are all, as I said before, unprovided with any sort of iron, and they are 
destitute of arms, which are entirely unknown to them, and for which they are not adapted…
because they are timid and full of terror   They carry, however, canes dried in the sun in place of 
weapons, upon whose roots they fix a wooded shaft, dried and sharpened to a point 

…I have taken special possession of a certain large town, in a most convenient spot, well 
suited for all profit and commerce…and there I ordered a fort of be built forthwith, which ought 
to be finished now   In it I left as many men as seemed necessary, with all kinds of arms, and 
provisions sufficient for more than a year; also a caravel and men to build others, skilled not 
only in trade but in others   I secured for them the good will and remarkable friendship of the 
King of the island; for these people are very affectionate and kind; so much so that the aforesaid 
King took a pride in my being called his brother   Although they should change their minds, and 
wish to harm those who have remained in the fort, they cannot; because they are without arms, 
go naked and are too timid; so that, in truth, those who hold the aforesaid fort can lay waste the 
whole of that island, without any danger to themselves, provided they do not violate the rules 
and instructions I have given them 

This is an excerpt from a letter that Christopher Columbus wrote to King Ferdinand and Queen 
Isabella of Spain in 1493   He describes what he had seen and accomplished on his voyage to 
what he believed was India 

Directions: Use the text to answer the questions 

1. How does Columbus describe the native people he met?

2. What does Columbus hope will happen on the islands he describes?

3. How might Columbus’s visit be described if it were told from the perspective of the 
natives he met?
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PRIM
ARY SOURCE ACTIVITIES

Cuban Banknote

The Cuban Revolution
Learning Outcomes

■■ Students will examine the Cuban 
Revolution and Cuba’s relationship 
with the United States.

■■ Students will create comic strips 
supporting viewpoints on the Cuban 
Revolution.

Materials
■■ copy of the facsimile Cuban Banknote 
(doc03.pdf)

■■ copies of the historical 
background information (page 81; 
background11.pdf)

■■ copies of Text of the Cuban Banknote 
(page 82; banknote.pdf)

■■ copies of Taking Sides 
(page 83; activitysheet03.pdf)

■■ copies of the document-based 
assessment, Visiting Cuba (page 84; 
dba11.pdf)

■■ highlighters of different colors

Discussion Questions
■■ Who appears to be the leader in this 
picture?  How do you know?

■■ What do all the people who surround 
this leader have in common?  What is 
their status in society?  How do you 
know?

■■ Does this image evoke positive or 
negative emotions?  Explain your 
thinking.

Using the Primary Source
1.	 Display the facsimile Cuban Banknote 

for students.  Have students closely 
examine the details of the picture.  
You may wish to distribute copies 
of Text of the Cuban Banknote 
(page 82) for students to read the 
English translation.  Then, ask the 
discussion questions.  Explain to 
students that this is a 1986 Cuban 
banknote (money).

2.	 Distribute copies of the historical 
background information (page 81) 
to students, and have them read it 
silently.  Then, read it aloud to the 
class, encouraging students to use two 
different colored highlighters to note 
when they see a pro or a con of the 
Cuban revolution.  As a class, discuss 
these pros and cons.

3.	 Distribute copies of Taking Sides 
(page 83) to students.  Tell students 
they will choose to support or oppose 
the revolution.  (Or you can assign half 
the class to support it and the other 
half to oppose it.)  Then, have each 
student create a comic strip to show 
that viewpoint.
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The Cuban Revolution (cont.)

Extension Idea
■■ Have students further investigate relations between the United States and Cuba 
today.  What has changed since the 1960s?  What has stayed the same?  What is likely 
to happen next?

Document-Based Assessment
1.	 Distribute copies of Visiting Cuba (page 84) to students.  A digital copy of the 

photograph is provided in the Digital Resources (visiting.jpg).

2.	 Tell students to use what they learned about relations between the United States and 
Cuba to respond to the questions.

3.	 Use the answer key below to review student responses as a class.  Discuss how 
students can use strong evidence from the primary source to most effectively 
respond to the questions.

Answer Key
Taking Sides (page 83)

■■ Students should take a position on the revolution and show it in their cartoon strips.

Visiting Cuba (page 84)

1.	 Answers may include that Cubans are welcoming Barack Obama and Americans 
to Cuba.

2.	 Responses may include that this visit helped restore relations and end Cold War 
tension.

3.	 Answers may include that she feels hopeful due to partly restored relations or 
anxious for the visit to go well.
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The Cuban Revolution (cont.)

Historical Background Information
In 1953, a group of rebels began a 

campaign to overthrow the Cuban 
dictator, Fulgencio Batista.  The Cuban 
people were poor.  Yet Batista embezzled 
money and made himself rich.  He also 
controlled the press and Congress.  So 
Cuban rebels, led by Fidel Castro, started 
a revolt.  Many people joined the rebels 
because they did not like Batista.  By 1959, 
they had ousted the president and took 
over the country.  They arrested people 
who supported Batista.  They even killed 
some of his supporters.  The country 
turned communist, and Fidel Castro 
became Cuba’s leader.

The new Cuban government did 
not allow protests or free press.  The 
government became the only source 
of news for Cubans.  Castro did not 
allow people to own businesses.  He 
limited how much land they could 
own.  He also did not hold elections.  Yet 
the government improved healthcare 
and hospitals.  Schools improved, too.  
Women and black people were given 
better education and good jobs.  This 
was something they did not have before 
because of discrimination.

Castro’s regime had a big effect on the 
United States.  Before the takeover, the 
United States and Cuba traded goods.  
Sugarcane was Cuba’s largest export.  
The United States also owned some 
businesses and land in Cuba.  When 
Castro took over, he declared that these 
belonged to the Cuban government.

The United States did not approve 
of the communist government.  So it 
placed an embargo on goods from Cuba.  
This meant that Cuba could not trade 

sugarcane or any other goods with the 
United States.  The United States also 
tried to convince other nations not to 
trade with Cuba.  Even though Cuba 
is only 90 miles (145 kilometers) from 
Florida, Americans were not allowed to 
travel there anymore.  The Soviet Union, 
who was also communist, stepped in 
and became close allies with Cuba.  
They bought all the sugarcane so that 
Cuba’s economy would not fail.  The 
Soviet Union also gave them other goods 
and weapons.

The United States wanted to overthrow 
Castro.  The U.S. government trained 
Cuban exiles to go back and invade the 
country.  The United States gave them 
the money and weapons they needed 
for the invasion.  In 1961, these fighters 
invaded Cuba at the Bay of Pigs.  The 
invasion failed, and the United States 
looked foolish.

In 1962, Cuba allowed the Soviet Union 
to build nuclear missiles in Cuba.  This 
made Americans nervous since it was 
so close to U.S. soil.  President John F. 
Kennedy demanded that the Cubans 
remove the missiles.  He ordered the navy 
to set up a blockade around Cuba.  After 
a tense couple of weeks, the Soviet Union 
agreed to remove the missiles.

Relations between the United States and 
Cuba did not change much until 2016.  
Both countries decided to begin restoring 
relations.  President Barack Obama 
became the first president to visit Cuba in 
more than 80 years.  Americans are now 
allowed to travel there.  But relations are 
still not completely restored.
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Text of the Cuban Banknote

REPUBLIC OF CUBA

ENTRANCE TO HAVANA, JANUARY 8, 1959

THIS NOTE IS UNRESTRICTED LEGAL TENDER ACCORDING 

TO LAW FOR THE PAYMENT OF ALL DEBT INCURRED OR TO 

BE REQUITED IN NATIONAL TERRITORY.

ONE PESO
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Taking Sides
Historical Background Information
The Cuban Revolution had positive and negative effects for the Cuban people.  As Fidel 
Castro rose to power, it changed many people’s lives.  Although Cubans had more 
access to better healthcare and schools, they did not have much freedom.  This 1986 
banknote shows Castro and the people supporting the revolution.

Activity
Directions: Think about the pros and cons of the Cuban Revolution.  Take one side.  
Then, use the frames to create a comic strip about the revolution.  Include details that 
show your position.

Challenge
Find out what has happened to Fidel Castro, the long-time ruler of communist Cuba.
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Visiting Cuba

This is a photograph of a poster showing U.S. President Barack Obama’s visit to Cuba in 2016.  
This was the first time a U.S. president had visited Cuba since 1928.  The poster has a picture of 
Obama and Cuban president Raúl Castro.  The caption says, “Welcome to Cuba” in Spanish.

Directions: Use the photograph to answer the questions.

1.	 What is the message of the poster?

2.	 What does this visit mean to Cuba and the United States?

3.	 How do you think the woman in front of the poster feels?  Why?
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