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How to Use This Product
With its authentically re-created primary source documents, captivating 

photographs, and easy-to-follow lessons, the Primary Sources series allows teachers 
and students to expand their study of history beyond the textbook and classroom.  The 
resources included in this series assist busy teachers in presenting innovative primary 
source lessons that meet the National Council for the Social Studies (2010) standards 
and the C3 Framework.

The contents of this kit provide teachers with all they need to accomplish the lessons 
without additional research or planning.  Teachers have print and digital photographs 
and documents at their fingertips and do not need to rush to find such resources.  
Activities are varied, interesting, challenging, and engaging.

By participating in the lessons provided in this kit, students will do the following:

■ articulate their observations

■ analyze what they see

■ improve their vocabularies

■ build literacy skills

■ strengthen critical-thinking skills

■ be prompted by visual clues

■ compare their assumptions against
those of others

■ expand their appreciation for other
time periods

By presenting the lessons in this book, teachers will do the following:

■ improve students’ test scores and
test‑taking skills

■ meet curriculum standards

■ create a learning environment that
extends beyond the classroom

■ encourage students to take active roles
in their learning

■ develop critical-thinking skills
in students
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How to Use This Product (cont.)

Teacher’s Guide
The Teacher’s Guide includes the following:

■ introductory lesson

■ 8 photograph card
lessons

■ 8 primary source
lessons

■ learning outcomes

■ materials lists

■ discussion questions

■ extension activities

■ historical background
information

■ reproducible student
activity sheets

■ document-based
assessments

■ culminating activities

■ student glossary

■ suggested literature
and websites

Photograph Cards
The photograph cards provide captivating images 

along with background information and activities for 
teacher and student use.  The lesson plans do not refer 
to each of the sections on the backs of the photograph 
cards.  Teachers can use these activities in ways that best 
suit their classroom needs (group work, individual work, 
learning center, etc.).  Each photograph card includes: 
a primary source image with historical background 
information; Bloom’s taxonomy questions or activities; 
historical writing prompts (fiction and nonfiction); 
and a history challenge featuring an engaging and 
challenging activity.

Primary Source Documents
Facsimiles of primary source documents are provided 

in both authentic-looking print formats and in digital 
formats within the Digital Resources.  The documents 
come in varying sizes.

Source: Library of Congress [LC-DIG-pga-09083]

Molly Pitcher  
Historical Background Information
There was not actually an American woman named Molly Pitcher.  There was a woman 
named Mary Ludwig Hays who lived in Pennsylvania.  She followed her husband, who 
was in the Continental Army.  His job was to shoot a cannon.  Mary Hays brought water to 
cool the cannon.  During the battle, Hays’s husband collapsed.  She took his place.  There 
are other stories about women during the war.  After the war, the United States needed to 
share how it came to be.  One way was to tell stories of war heroes.  Stories were shared 
about the women who helped.  One story became the Molly Pitcher folktale that exists 
today.  Like other folk stories, there is some truth to her story: women did help soldiers 
and risked their lives.  But, the story of Pitcher describes the general contributions women 
made to the war rather than one woman’s true story.  That is why it is called folklore.

Analyzing History

Remembering
Why was Pitcher firing a cannon?

Understanding
Why was there a war between the 
Americans and the British?

Applying
In what ways did women contribute to 
the war effort?

Analyzing
Why might the woman named Mary 
Ludwig Hays have become known as 
Molly Pitcher?

Evaluating
For what reasons is it important to share 
stories that describe the heroism of 
women in battle?

Creating
How would you color the picture for a 
children’s storybook or a magazine?  
Why would you choose those colors?

Historical Writing

Fiction
Think about a time when you helped 
somebody.  Now, write a story about a 
fictional character who does the same 
thing you did.  The point of your story is 
to get others to help people like you did.

Nonfiction
Research the story of Rosie the Riveter, 
another female folk hero.  Write a 
newspaper article explaining the 
background of Rosie the Riveter during 
World War II.

History Challenge
Florence Nightingale helped 
professionalize the training of women 
to work as nurses during war.  Research 
her role during the Crimean War and 
after.  Explain why you think there is 
less folk history about Nightingale’s 
contributions in comparison to 
Pitcher’s story.
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How to Use This Product (cont.)

Lesson Plans
Each lesson plan includes discussion questions and an 

engaging activity to help students analyze the primary 
source.  Historical background information is included 
for each topic.  The Student Glossary has supporting 
definitions for words in the texts and should be shared 
with students as necessary.  The concluding activity 
for each lesson is a document-based assessment.  This 
one-page assessment allows students to further practice 
primary source analysis.

Culminating Activities
Culminating activities are provided to help students 

synthesize the information they have learned throughout 
this unit of study.  First, students will complete a 
document-based question task (DBQ).  A DBQ is a special 
type of essay question.  Documents are provided for 
students to analyze and use to support their responses 
to the question or prompt.  When writing a response to a 
DBQ, students use general information they have learned 
along with specific evidence from the documents.  
The purpose of a DBQ is to help students think like 
historians.  Analyzing and using primary sources is an 
effective way to practice this skill.

DBQs also help students improve their writing skills.  
Students have to write strong theses, use evidence to 
support arguments, and make connections between 
different pieces of evidence.  They will also be better able 
to analyze the author’s purpose, point of view, and bias.

Finally, students will complete a culminating group 
activity.  This fun activity allows students to draw upon 
what they have learned throughout the unit of study.

Digital Resources
The Digital Resources include: digital copies of the 

photographs and primary source documents; additional 
primary sources to support and enrich the lessons; 
student reproducibles; analysis activity sheets discussed 
on pages 10–20; and a detailed listing of the original 
locations of all primary sources in the collection.  See 
page 128 for more information. 

George Washington

British Expansion in 
North America
Learning Outcomes

■ Students will learn about George Washington’s 
role in helping the British to gain control of North 
America.

■ Students will read and analyze a historical letter 
and label key details in the letter.

Materials
■ copy of the facsimile Letter to Governor 

Dinwiddie (washington.pdf)

■ copies of the historical 
background information (page 75; 
bgwashington.pdf)

■ copies of Excerpts from Washington’s 
Letter to Governor Dinwiddie (page 76; 
excerptsofletter.pdf)

■ copies of Conflict in the Ohio Valley 
(page 77; conflict.pdf)

■ copies of the document-based 
assessment, Braddock’s Defeat 
(page 78; braddock.pdf)

Discussion Questions
■ What is the purpose of Washington’s 

letter?  How does it differ from a letter 
you might write?

■ Based on the historical background 
and the letter, what was the conflict 
in western Virginia and who was 
involved?

 ■ What words does Washington use 
that indicate the situation in western 
Virginia is serious?

Using the Primary Source
1. Display the facsimile Letter to 

Governor Dinwiddie, and ask students 
to study it carefully.  You can either 
project the digital image or show the 
printed facsimile.

2. Have students read the historical 
background information (page 75).

3. Distribute copies of Excerpts from 
Washington’s Letter to Governor 
Dinwiddie (page 76) for students to 
analyze more closely.  Talk about the 
discussion questions as a class.

4. Distribute copies of Conflict in the 
Ohio Valley (page 77).  Explain to 
students that they will look more 
closely at Washington’s letter to 
discern key ideas.  Tell students this 
is usually the first step in gathering 
information to write a research paper.

5. Once students complete the activity, 
discuss what they learned.  Also 
talk about the difficulties they faced 
as they tried to figure out the main 
points Washington wanted to make.

i21756

© Teacher Created Materials 29714—Exploring History through Primary Sources

PRIM
ARY SOURCE ACTIVITIES

73

Document 2: Jefferson’s Gravestone
Directions: Use the photograph to answer the questions. 

1. How did Jefferson’s ideas in the Declaration of Independence help define the 
ideology of the United States?

2. How did Jefferson’s ideas in the Virginia Statute for Religious Freedom help define 
the ideology of the United States?

3. How did the fact that Jefferson founded the University of the Virginia help define the 
ideology of the United States?

© Teacher Created Materials 29714—Exploring History through Primary Sources
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Name ___________________________________________________   Date ________________

Document 3: “America the Beautiful”
Directions: Use evidence from the primary source to answer the questions.

1. What inspired Katharine Lee Bates to write these lyrics?

2. What American ideals does this song include?

3. How can a song connect people to America’s ideology?
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Name ___________________________________________________   Date ________________
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Sequoyah

Written Words
Learning Outcomes
■ Students will learn about the achievements and impact

Sequoyah’s alphabet had on his and other tribes.

■ Students will use Sequoyah’s alphabet to write in
Cherokee.

Materials
■ copy of the facsimile Sequoyah’s

Alphabet (sequoyah.pdf)

■ copies of the historical
background information (page 111;
bgsequoyah.pdf)

■ copies of Sequoyah’s Alphabet
(page 112; alphabet.pdf)

■ copies of Writing Cherokee (page 113;
writing.pdf)

■ copies of the document-based
assessment, Remembering Sequoyah
(page 114; remembering.pdf)

Discussion Questions
■ What do you notice about this

drawing?

■ What do you think this man’s ethnicity
is?  What details make you think this?

■ In what ways might this man be
important?

Using the Primary Source
1.	 Display the facsimile Sequoyah’s

Alphabet, and ask students to study
it carefully.  You can either project
the digital image or show the printed
facsimile.

2. Encourage students to examine
the alphabet.  You may choose to
distribute copies of Sequoyah’s
Alphabet (page 112) to students for
closer analysis.

3.	 Ask students the discussion questions,
and have them discuss the answers
in small groups.  Then, discuss the
questions as a class.

4.	 Distribute copies of the historical
background information (page 111) to
students, and have them take notes,
focusing on Sequoyah’s achievements
and the impact he made.

5.	 Distribute copies of Writing Cherokee
(page 113).  Have students use the
Internet or display the website, which
is listed in the directions.  Have
students write the five listed words in
Cherokee.

i21762
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Sequoyah  

Written Words (cont.)

Extension Idea
■■ Have students research the history of the Cherokee Nation and its relationship with 
the United States government.  Students should focus on the early 1800s.

Document-Based Assessment
1.	 Distribute copies of Remembering Sequoyah (page 114) to students.  A digital copy of 

the image is provided in the Digital Resources (remembering.jpg).

2.	 Tell students to use the cartoon in order to answer the questions.  Discuss how 
students can use strong evidence from the primary source to effectively respond to 
the questions.

Answer Key
Writing Cherokee (page 113)

forest deer boat Big Dipper anvil

Ꮳ Ꮇ Ᏹ Ꭰ Ꮻ Ꮵ Ᏻ Ᏺ Ꮎ Ꭱ Ꭺ Ꮲ Ꮕ Ꮧ Ꭰ Ꮱ Ꮧ

Challenge: Encourage students to be creative in their sentences, realizing many of the 
small words we use in English may not be available.

Remembering Sequoyah (page 114)

1.	 The photograph has both English and Cherokee letters.

2.	 Sequoyah helped the Cherokee nation become literate.

3.	 Answers may include information and artifacts from Sequoyah’s life.
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Sequoyah  

Written Words (cont.)

Historical Background Information
Sequoyah was born in 1767.  He was 

part of the Cherokee Nation.  Historians 
do not know what name he was given at 
birth.  Europeans called him George Gist 
or George Guess.  Later in life, he called 
himself Sequoyah.

Sequoyah was not formally educated.  
However, he could figure out how things 
worked.  He built devices that helped 
people.  Eventually, Sequoyah became 
a blacksmith.  A blacksmith works with 
iron and steel.  He did business with both 
Cherokee Indians and colonists.  He had 
a small trading post where he sold and 
traded goods.

Sequoyah wanted a written alphabet 
for the Cherokee language.  This was not 
easy, but he persisted.  Sequoyah’s first 
attempts failed.  Initially, he tried to make 
a symbol for each word in the language.  
He soon realized that a symbol for each 
word would be too many to memorize.  
Then, he tried to create a symbol for 
each idea.  That was also too difficult for 
people to remember.  Finally, he created 
a symbol for each syllable.  He used 
some symbols from other languages.  
Sequoyah’s alphabet has 86 characters.  
Each symbol represents syllables in 
spoken Cherokee.

Sequoyah shared his alphabet with the 
other Cherokee tribes.  The elders of the 
tribes did not understand.  They did not 
know how people could learn to match 
the written characters to the sounds 
of the language.  Historians believe 
that Sequoyah demonstrated how this 
alphabet worked.  He asked his daughter 
to wait outside.  Then he had the elders 
say something in Cherokee.  He used his 
alphabet to write the words.  Then his 
daughter came in the room.  She read 
what he wrote.  The elders were surprised 
to hear her say their words.  They finally 
had a written format for their own 
language.  The elders adopted Sequoyah’s 
writing system in 1825.  They began to 
teach it in schools.  The Cherokee Phoenix 
became the first newspaper written 
in Cherokee.

Other groups wanted to write their 
languages.  They studied Sequoyah’s 
system.  The Cree Nation in Canada 
created a written alphabet.  Sequoyah’s 
system helped many other nations 
develop alphabets.
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Sequoyah  

Sequoyah’s Alphabet
 

i21762

29714—Exploring History through Primary Sources © Teacher Created Materials

PR
IM

AR
Y 

SO
UR

CE
 A

CT
IV

IT
IE

S

112



Writing Cherokee
Historical Background Information

Sequoyah wanted a way to write the Cherokee language.  This was not easy. 
Sequoyah’s first attempts failed.  He tried to make a symbol for each word in the 
language.  He realized that a symbol for each word would be too many to memorize.  
He tried to create a symbol for each idea.  That was also too difficult for people to 
remember.  He created a symbol for each syllable.  This worked!  Sequoyah’s system has 
86 characters.  His system inspired people all over the world to build their own written 
language systems.

Activity
Directions: Use the following website to write the words in the chart in Cherokee:

www.native-languages.org/cherokee_alphabet.htm

English Phonetic Cherokee Written Cherokee

forest tsa - lu - yi

deer a - wi

boat tsi - yu

Big Dipper yo - na - e

anvil go - tlv - nv - di - a - tlu - di

Challenge
Find more words in Cherokee.  Write at least one sentence.
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Remembering Sequoyah
Directions:  Look at the photograph.  Then, answer the questions. 

1.	 What do you notice about this photograph?

2.	 Why do people remember Sequoyah today?

3.	 What would you expect to find in the museum?
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