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The education of gifted students is a complicated topic. Many teachers
shy away from talking about it because the subject intimidates them and
possibly raises many questions. Some of the following reservations could be
questions that you or your colleagues have considered:

What does it mean for a child to be “gifted”?
How are gifted students different from general education students?
Why do gifted students need special services in our schools?

How does a gifted educational program differ from general education
programs?

What are the best ways to differentiate instruction for gifted students?

How should curriculum be taught to students who are identified as
gifted?

If gifted students are so bright, shouldn’t they just be able to make it on
their own?

This book will take the mystery out of teaching gifted students by
addressing effective research-supported strategies to differentiate instruction,
as well as how curriculum can be extended, accelerated, and enriched for
gifted students. The book discusses how teachers can recognize gifted
students in their classrooms. This book also explores the reasons why gifted
students should be serviced in our schools and some of the most effective
ways to accomplish this.

Within this book you will also find:

Strategies for identifying gifted students, modifying content, and
differentiating instruction in classrooms with gifted students

Post-chapter reflection questions to help the reader reflect on how to
apply the new knowledge learned
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This book is divided into seven chapters. Chapter 1 helps teachers
understand gifted learners by explaining what the word gifted means as well
as characteristics of gifted children. Chapter 2 focuses on how teachers can
prepare differentiated classrooms for their gifted learners. Teachers will
learn how to use curriculum compacting eftectively in Chapter 3. Chapter
4 shows ways to differentiate the content for gifted learners. In Chapter 5,
readers learn about differentiating the processes in the classroom for gifted
learners. Figuring out ways to differentiate products for gifted learners is
discussed in Chapter 6. Ways to incorporate creative problem solving is
dealt with in Chapter 7. Finally, the book ends with some final thoughts
and ideas about gifted learners.



Differentiating the Content for
Gifted Learners

While we explore differentiating content for gifted students, the following
example shows what a differentiated lesson looks like for an entire class.

On-grade-level students analyze an advertisement for a runaway slave, as
seen in Figure 4.1. The advertisement was written by Thomas Jefterson.

RUN away from the fubfcriber
in dibemnarile, 3 Mulatio flave called Saudy,
about 15 years of age, his flature is rather low,
inclining to corpulence, and his complaxion light;
he is a thoemaker by trade, in which be ofes his
i lefo band principally, can do coarfe carpenters
§ work, and is fomething of a horfe jockey; he is
acpreatly addifted to drink, and when dronk is info-
e fent and diforderly, in his converfation he fiwears
much, and in his behaviour i3 artful and knavith. He took with
him a white horfe, much fearred with traces, of which it is ex-
préted he will endeavour 10 dipofe ; he alfo cavricd his fhoe-
makers tools, and will probabiy endeavour to get employment that
wiy, Whocver conveys the {2id lave to me, in Albemariy, thall
have 40 5. yewaid, if taken up within the county, 4 1. if elfewhere
within the coldny, and rol. if in any other colony, from
S _ _ THOMAS JEFFERSON,

* 06

5

Public domain document recreated by Teacher Created Materials
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Struggling students and English language learners study a wordless poster
showing two scenes: a scene where a slave 1s separated from his family and a
packed slave ship, as seen in Figure 4.2. They have to figure out who would
put these two scenes together as well as which image was older and why it
had been created first.
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Gifted students and other above-grade-level learners analyze a slave
auction sign, as seen in Figure 4.3. Students have to read between the lines
to fully grasp what the creator of this document meant.

P DIElE B GlmE 15
Charleftown, Fuly 24th, 1769. |
T O BE SOL D

On THURSDAY the third Day R

of AUGUST next,

IS

ESEEEEE)
G

NINETY-FOUR

3

PRIME, HEALTHY

NEGROES,:

CONSISTING OF
Thirty-nine MEN, Fifteen Boys,
Twenty-four WOMEN, and

Sixteen GIRLS.
JUST ARRIVED,
In the Brigantine DEmBIA, Fran- |
cis Bare | Mafter, from SIERRA-
LeoN, by

DAVID & JOHN DEAS. =
FH(5
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Public domain document recreated by Teacher Created Materials

While they work, all three groups have to answer these driving questions:

* What was the author’s purpose in creating this primary source?

* What does this primary source tell us about that time in history?

The same graphic organizer (Figure 4.4) is distributed to each student to
keep track of what he or she learns.
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Creator’s purpose in
making this source:

Creator’s purpose in
making this source:

Creator’s purpose in
making this source:

What does this say
about that time
in history?

What does this say
about that time
in history?

What does this say
about that time
in history?

Select any detail
and tell the meaning
behind it.

Select any detail
and tell the meaning
behind it.

Select any detail
and tell the meaning
behind it.




The groups are instructed to read their posters, discuss these questions
about the posters, and then record the answers in the appropriate columns
on their graphic organizers. After some time, the groups are mixed up so
that the students become part of mixed ability groups, as seen in Figure
4.5. In these new groups, students share their particular slave posters
and information. While together, everyone completes the whole graphic
organizer and walks away with a good understanding of all three posters.

AA AN
O n QO

All primary sources are represented in each group,
and all students share.

KEY
A Above-Grade Level M On-Grade Level @ Below-Grade Level

Reprinted from Higher-Order Thinking Skills to Develop 21st Century Learners
(with permission from Shell Education)

The gifted students in this example studied just one poster, not several.
The content of this poster was challenging. These students answered the
same questions as everyone else and completed the same graphic organizer
as everyone else. If they struggled to understand their poster, the teacher
was nearby to offer any needed support. As a result, these students not only
stayed engaged and learned something new, but they didn’t feel like they
had to do extra work!
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